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Traditional Autism education setting

IRELAND

* Relied upon Behaviourist pedagogy (ABA)

* Highly structured, adult-led schedules and routines (Teacch)

* Teacher/adult-directed activities and instruction

* Visual timetables, prompts and repetition

* Focus on following instructions and expected behaviours

* Withholding preferred items/activities until a task or behaviour is
completed

* Limited student choice or control over activities

* Behaviour managed through rewards, consequences and
compliance

* Emphasis on task completion and participation

* Predictable, standardised approaches to teaching and behaviour
support based on neurotypical norms.




The NCSE Relate Framework
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* Released in Feb 2025
* Regulation first approach
* Don't overthink NCSE Relate
- print it oft and use it as a guide
* Training is an advantage but NOT essential e i
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My go-to’s:
* The Stressor Tool
* One-page profile; and
* Getting to know you




Why is NCSE Relate so important?

Relate represents the paradigm shift, away from
compliance and towards connection and regulation.
't gives us permission to work differently.

We believe Relate will prove to be an important turning
point in education. But we need to use it, engage with it

and practice it!

Note: we want the inspectorate to see us using these
valuable tools instead of the old pathologising practices
ike ABC charts, behaviour plans, ABA-based assessments

etc.



Your Relate Toolkit

TRESSOR TOOL
soognising and reducing stressors s an impartant part of reframing behaviour, Start with the student’s
rengths and interests. Then fill out the patential stressors that you recagnise through your awn
baervations or what you hive learnid fram the student, their parent/caregiver or other supparting adults.
Mhen you have recognised the stredsors, consider baw you might reduce some of them with condidéeration

io the student’s strengths and interests, Some will be outside of your control,

One Page Profile 5
E—

Things that comfort me:

My picture goes here! Things | Like to do:

"
How | Like to communicate:

What do | like
Things | don’t Like:

What activities do
Fenjoy at school? N about break time?

@

My name is

REDUCING STRESSORS

RECOGHISING STRESSORS

What activities do

lenjoy at home? \ -abouty
| am years old
|
= b

How to support me best:

© MCSE 2025

I like to show what
| have learned by..

©NCSE 2025

These can form your initial folder for each child.
You're gathering important information.

NCSE Relate



Current Planning Requirements in Autism classes

1. Class timetable (displayed)

2.Long term plans for each subject area.

3.A Student Support File for each child.

4.Short term recorded preparation

- (Fortnightly/Monthly by curricular area).

5.Cuntas Miosiiil to be given to the principal each month - easiest way
is to tick oft your short-term plan - don’t reinvent the wheel. | add

notes to the end section.

IRELAND

Preparation for Teaching and
Learning - Guidance for All
Primary and Special Schools

Likmhdcidn don Teagesc saous dov Fhoghlsr -
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Can we observe and assess a child’s progress in a
neuroaffirming way?

The traditional assessment and observation tools for autistic

children and young people are based on neurotypical standards
and ABA (ABBLS-R, Pep-3 etc.)

In our classroom, we devised an observation/ assessment sheet for

the class that is based on their knowledge (senior infant level) but

also includes communication, regulation, capacity, current interests

(monotropic focus) strengths and challenges.

We updated this periodically each term tor each child.



Assessment and observation

* The current Inspectorate position is supportive of
ongoing, individualised, observational assessment in
autism and special classes.

* |In terms of observation and assessment, the
inspectorate wants to see ‘What did you learn about
this child, and what did you do ditterently because of
that information?’

* And how does your monthly planning reflect this
information”

Child Information Sheet is available at:
www.neurodiversityireland.com
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Child Information Sheet

Neurodiversity Ireland - 3 September 2026




How do we plan when the child takes the lead?
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We map child-led learning to the curriculum by observing children’s interests
and linking their play and experiences to curriculum goals and learning
oufcomes.

We extend and support this learning through planned activities and
interactions.

This makes up the main bulk of our actual planning time.
This is a highly attuned and collaborative way of teaching,
where each child is a unique learner that requires a unique approach.




Student Support Plan
For those starting out - The Log of Actions is very important.
You will be having communication with outside agencies and possibly more

frequent meetings with parents. Keep it up to date or you will forget!
Sample plan below is from NCSE]

Log of Actions

Date
January 2024

| January 2024

January 2024
his parents.

Indicators of Effective Practice for Primary Schools:
Supporting Children with Special Educational Needs in Mainstream Classes

Actions
Class teacher met with Lucas' parents to discuss concerns in relation to

emetional regulation, interactions with peers and engagement with classwork.

Special education teacher contacted NEPS for advice and resources received

for school and parents on supporting children who have experienced
bereavement.

Classroom Support Plan developed by Lucas’ class teacher in collaboration with

April 2024 Review meeting with class teacher and Lucas’ parents, Agreed that Lucas has
responded well to interventions and supports and continuation of support plan
not necessary at this time. Progress to be monitored by class teacher with
parents.

June 2024 Classroom support plan targets achieved, Agreed with parents to close file.

Support Checklist

Mame: Lucas Age: 4

General Information Date Checked

Parents/ Guardians Consulted Jan 31st
2024
April 2024

Information from previous M/

school/preschool gathered

Hearing

Vision

Medical Meeds

Basic Meeds Checklist Jan 2024

completed

Agsessment of leaming, sacial

and emotional development:

Teacher abservation; Jan 2024

curriculum based assessment;

checklists

= Play and social skills

=  Emational regulation skills

Observation of Jan 2024

learning/approach to learning

Child's views Jan 2024

Classreom work adapted?

Learning enwironment adapted? | Jan 2029

Class: Junior Infants

Comments.

Meetings in school between class teacher and

parents. Lucas’ parents informed teacher of
recent family bereavement.

Follow up meeting with teacher and Lucas'
mother, Agreed that Lucas is much more

settled at schaol and interaching with peers,

Lucas’ parents reported that there were no

concerns before starting school,

Mo concerns reported by parents.

Mo concems reported by parents.

Mane reported by parents.

Completed with Lucas' parents and added to

support file = Lucas appears very tired at
school since returning after Christmas.

Ma concems with language or learning

abserved,

Emerging needs in turn-taking, attention, and
emotional regulation at school,

Play and social skills/femotional regulation -
Lucas has difficulties with turn-taking and
tends to react impulsively by lashing out when
things are not going his way in play. particularly
during yard time. Cries very easily and
sometimes does net seem to know what has
upset him. This has become more apparent

since the return to school after Christmas.

Lucas enjoys hands-on play-based activities as
appropriate for his age, He likes role-play but
has been observed to show reluctance to
engage in activities since returning to school
particularly on days when he appears very tired

at schaoal,

Lurcas likes playing with his friends at school.
He also likes colouring and art activibies and
fowves to draw dinosaurs,

Play-based learning,

Sensory space with library books and jigsaws

introduced to class to allow for breaks when
Lucas is overwhelmed or tired.

STUDENT SUPPORT PLAN-REVIEW
School Support Plus-Few

To be completed by the teacher(s) as a review of the plan and as a guide for future actions.

Marne: Jack Class: 3" class

Names of those present at review: Date of Review February 2024

grandparents, deputy principal, class teacher, special
education teacher, SNA, EWO,

What areas of the plan have been most successful and why?
Aftendance:

Review of steps at two-week intervals has allowed time in school to be increased or kept steady -
it has not decreased. Jack now stays in school until just before lunch time 12:20.

Taking a stepped approach to ensuring Jack has time to regulate himself before joining mainstream
class is working.

He is happy to move from the special education teacher's room, goes straight to his desk and is
ready to work through his maths with his class teacher. He enjoys the individual teacher ime,

Jack will choose to start eating his snack on the way back from yard so reduced attention to his
eahing seems to be working.

Enjoys setting up the yard eguipment for others. Class buddy in yard - playing well for the five
minutes max. Works well with this same buddy in small groups in class time.

Likes to complete attendance tick sheet and says a 'loud’ goodbye to all the class.

Literacy:

Jack’s reading confidence is improving. He enjoys choosing books to bring home and his
grandparents report that he will read aloud with them. He also reads aloud in a small group with
the special education teacher but prefers not to read aloud in class, Jack can correctly sequence

events in a short story using cut up scripts but has difficulty with recall of events without
prompting.

Emotion Regulation:

Jack is distressed in the home setting on most marnings. His emotional literacy skills are
developing but he seems uncomfortable doing some relaxation exercises e.g. milkshake breathing.
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Neuroaffirming Goal Setting

* SMART Targets are not neuroaftirming as they generally
mesaure the child against neurotypical norms or adult
expectations.

* Goals should be meaningtul tor the child and not based on a
child complying with adult demands

* There is a goal setting tool in Relate also to help to plan
ahead based on the child's needs and interests.
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Autistic-Led resources for all educators

COMMUNICATION
IS CONNECTION:
A GUIDE TO
UNDERSTANDING
AUTISTIC

For parents, educators, and professionals who
want to truly listen

SOCIAL AUDIT Connections

Building Authentic

An alternative to social skills training

A neuroaffirming resource for parents, therapists and

T h e nNneuro-a 'F'Fi rm i n g educators supporting children and young people
guide for preschool, o Trarseic haon S amaert okt
primary and secondary e
schools
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at School

A reflection guide for parents and educators

Exploring how an individual child or young person experiences
support, relationships and autonomy at school.

These resources by Evaleen Whelton of Ausome training and Grdinne
Warren - The Neuroaffirming Therapist, will transform your practice and
your mindset when planning, supporting and teaching autistic children.
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